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1. Assessment of performance

The School believes in the “unique artistic voice and the transformative power of the artist within
society” developed through “a learning and teaching environment enriched by a diverse creative
community”.? Since a diverse creative community is fundamental to its core strategic objectives, the
School seeks to recruit, educate and train students from all walks of life both nationally and globally.
The School has an open admissions policy?; regardless of previous qualifications, all who apply are
auditioned, interviewed or have their portfolio considered by teaching staff. For those unable to meet
the minimum entrance qualifications? there is an alternative non-standard entry procedure. The School
has a good track record of making offers to those from under-represented groups as a proportion of
those who apply but its performance in terms of the diversity of new entrants is hampered by the
relatively low numbers of applicants from these groups.

There has been an ongoing decline in arts education, particularly in music, for a number of decades.
Recently, this decline has been more acute with A level music entries in 2018 25.4% lower than in 2014
(against a 2.6% decline over the same period for A-level entries overall) and higher grade achievement
has also been lower (20% of pupils achieved A*-A grades in music compared with 26.4% for all
subjects).* Similarly, there has been a decline in the uptake of music at GCSE level, with a decline of
22% in music GCSE entries between 2010 and 2018 and a 15.1% decrease since 2016.° Similar
decline has been noted in entries for GCSE design and technology and performing and expressive arts,
including drama. The pandemic has further exacerbated this decline, with 68% of primary school and
39% of secondary school teachers stating that music provision is being reduced as a direct result of
Covid-198. This decline impacts on the School’s potential pool of applicants, particularly from state
schools.

The School, however, has not let this decline go by without committed action. Not only does it provide
significant alternative under eighteen arts education in partnership with music hubs, host schools and
funding bodies via its Guildhall Young Artist provision (noted later), the School and its close neighbours
the Barbican Centre and the London Symphony Orchestra, part of a strategic alliance, are strong
advocates for arts education,.

Note on data analysis below: The School is very small and its total new entrant UK domiciled undergraduate
population has not been more than 160 in any of the last five years in the data supplied by the OfS. This makes
any analysis very difficult for two reasons: (i) the data provided by HESA to the OfS and then to the School has
been rounded up or down (3s have become 5s and 2s have become 0s) and it is difficult to see the actual
performance in some years for some categories, and (ii) with very small numbers as the starting point when the
data is then sub-divided (e.g. BAME subdivided into Asian, Black or Mixed) statistical analysis is not always
possible or meaningful. This also makes analysis across multiple characteristics extremely problematic. However,
it emphasises the need for the School to make progress in recruiting students from under-represented groups as
the priority. It should also be noted that the School only offers full honours degree programmes and has no part-
time undergraduate provision; all data referenced is, therefore, for “all undergraduate” full-time.
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1.1 Higher education participation, household income, or socioeconomic status

1.1.1 Access
(i) Low participation neighbourhoods
The School continues to struggle attracting UK domiciled students from low participation
neighbourhoods. Its HESA performance indicator for POLAR 37 shows improvement from
2016/17 to 2017/18 but a performance still significantly below benchmark (5% against a location
adjusted benchmark of 8.8%). The POLAR 4 data® shows that the new entrants ratio for students
from quintiles 3 to 5 versus quintiles 1 & 2 has not improved over the five year period to 2017/18
(despite an improvement in year 3). The gap® between quintile 5 and quintile 1 is statistically
significant ranging from 34.7% (2015/16) to 47.4% (2013/14); the gap for 2017/18 was 41.5%
compared with a sector average of 18.3%.

(ii) Indices of multiple deprivation

The School has not had access to this data until recently as part of the preparation for the new
transparency return. The data shows that for 2018/19 entry 25.7% of the School’s English
applicants came from a postcode within the lower two quintiles for multiple indices of deprivation,
and 27.5% of new entrants (a good conversion). This is an indicator the School will monitor as
more year on year data becomes available. Once we have three years’ worth of new entrant
data we can consider whether this would be a better indicator than POLAR 4 in terms of the
reliability of identifying disadvantage individuals specific to our location and context, or whether
the two could be used together.

1.1.2 Success

1.1.2 (i) Continuation
The School performed better than its benchmark?? for the continuation of all undergraduate UK
domiciled new entrants in 2016/17.
For POLAR 48, students from quintiles 1 & 2 have out-performed students from quintiles 3 to 5 in
three of the last five years (2013/14 to 2015/16), and had a better continuation rate than the
national average for each of the last four years. The average gap over 5 years was zero. There
is no data in the OfS data set for the School’s gap between quintile 5 and quintile 1 due to small
numbers.!! The sector gap average over five years between quintile 5 and quintile 1 is 4.7.

1.1.2 (i) Attainment
In the OfS data set there is no data showing the gap between quintile 5 and quintile 1. The gap
between quintiles 3-5 and quintiles 1 & 2 was 10.9 in 2016/17 (year 4) and 0.9 in 2017/18 (year 5)
there is no data available for the other years. Absolute performance for POLAR 4 quintiles 1 & 2
was showing 85.7% and 92.9% respectively for achievement of the higher degree classifications.

Whilst the gaps in year 4 and 5 were not considered statistically significant, the gap in year 4 was
more pronounced and the School needs to achieve a more consistent performance. However, in
both years 4 and 5 the School’s performance for quintiles 1 & 2 was significantly better than the
national performance of 75.2% and 76.4% respectively.

1.1.3 Progression to employment or further study
Available POLAR 4 data over the five-year period is limited.®2 However, for 2016/17 there is data
for both quintile groups 1 & 2 and 3 to 5. With above average DLHE response rates for both
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groups, performance in terms of progression to further study or employment was significantly
higher in absolute terms than the national performance rate, with an 84.6% progression for
quintiles 1 & 2 and 87.8% for quintiles 3 to 5, but with the same performance gap (3.2) as the
sector.

1.2 Black, Asian and minority ethnic students

121

1.2.2

Access
The proportion of new entrants from BAME communities was above target in 2017/18 and
2018/19'2 (as set out in the School’s earlier Access Agreements) at 18.2% and 14.6%
respectively. There is a good correlation for the School as a whole between the proportion of
new entrants and the proportion of applicants from BAME communities (14.7% and 14.1% of UK
domiciled applicants for 2017 and 2018 entry respectively*®) with 2017/18 showing a particularly
strong conversion rate (in both years there is a higher proportion of BAME entrants than
applicants). However, in absolute terms when using the OfS data set this performance was
significantly below the sector average which has seen circa 30% of new entrants from BAME
communities over the last few years. An analysis of new entrant performance at programme level
indicates a mixed performance across the disciplines.*?

In the OfS data, the average gap over the five-year period was 72.78 compared with a sector
average over the same period of 41.78. In 2017/18 the ratio of white new entrants to BAME new
entrants was 4.5:1; when this is subdivided the ratio was 9.3:1 for black new entrants and 130:1
for Asian students.'* The School recognises the need to make progress in respect of Asian
students and will align its access activities towards this end. However, given the very small
numbers, for the immediate future it will focus on recruitment targets for the broader BAME group.
Looking ahead, the School will consider in year 3 of the plan, if sufficient data is available, the
appropriateness of a target for Asian new entrants to meet or exceed the levels found elsewhere
in Creative Arts and Design subjects (4.6% Asian undergraduate full-time students in 2017/18
across all year groups?®).

Success

1.2.2 (i) Continuation

In the OfS data set, there is a small gap between the non-continuation rate of white students and
the non-continuation rate of BAME students but it is not statistically significant. There is no data
for the gap in performance between white and BAME students for 2 of the 5 years, and where
there is data the highest gap was 7.6 and the lowest gap was 3.5 (compared with sector
performance in those years of 1.7 and 2.7 respectively). The School’s gap for the latest OfS data
year, 2016/17, was 4.7. In two of the three reporting years, where there is data, the School’s
continuation rate for BAME students was higher than the sector average for BAME, including the
latest data year. However, there have been fluctuations in the absolute performance of BAME
students and the School needs to achieve a more consistent performance.

The BAME numbers are too small to disaggregate into ethnicity type. Looking ahead, the School
will consider in year 3 of the plan, if sufficient data is available, the appropriateness of a target
specific for Asian students.

12 School data sets have been used as 2018/19 entry data was not returned in HESA at first iteration.

13 School data sets have been used as the School is not part of UCAS.

14 “Asian” is a broad term and includes students identifying as Asian or Asian British — Indian, Asian or Asian British —
Pakistani, Asian or Asian British — Bangladeshi, Chinese and other Asian background

15 HESA https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he/characteristics
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1.2.2 (ii)Attainment

There is only comparative data in the OfS data set for years 4 and 5, showing there is a small gap
in year 4 (2016/17) between the attainment rate of white students and the attainment rate of
BAME students and a larger gap in year 5 (2017/18) but they are not statistically significant; with
gaps of 2.2 and 13.2 for years 4 and year 5 respectively (compared with sector performance for
those years 13.8 and 13.2 respectively. Again numbers are too small to disaggregate and there is
no OfS data for the gap between white students and black students only.'® The attainment in
absolute terms of the School’'s BAME students has been significantly better than the sector
performance in both 2016/17 and 2017/18, and in 2016/17 performance was significantly better
than the sector average for white students. The gap in performance in year 5 (2017/18), whilst
not statistically significant, is a potential area of concern. The respective performance of BAME
and white students will be monitored to see whether this is an outlier result or the beginning of a
trend. It may be necessary in the future to set a target but currently there is insufficient data.

The BAME numbers are too small to disaggregate into ethnicity type. Looking ahead, the School
will consider in year 3 of the plan, if sufficient data is available and suggests a concern, the
appropriateness of a target specific for Asian students.

1.2.3 Progression to employment or further study

There is only OfS data for all groups for year 5 (2016/17). The progression of BAME students to
employment or further study was better (at 92.9%) than it was for white students (at 85.4%). Both
rates are significantly above the sector average. The School gap in 2016/17 was minus 7.5,
comparing positively to the sector gap of 3.9.

1.3 Mature students
1.3.1 Access

(@)

The School’s undergraduate new entrants are predominantly under 21, and the OfS data shows
that the proportion of new entrants over 21 years of age on entry is less than the sector average,
ranging from 8.5% to 13.4% in the last five years, with 11.3% in 2017/18 against a sector
performance of 27.8% for full-time students. The gap is considered significant with a five-year
average of 76.6 compared with the sector average of 46.74. When the over 21 years on entry
age group is broken down further, the students are predominantly under 31 years of age.

Whilst the School encourages and supports any mature student wishing to study here, and
through the Access Bursary has made special provision to support “independent” students, the
undergraduate programme offer is by its nature less likely to be attractive to the older age group
who are more likely to have competing commitments. “Drive time” and the ability to live at home
are factors for mature applicants!” and, additionally, mature applicants are typically drawn to a
smaller range of degree courses, predominantly subjects allied to medicine (including nursing)
and education (although Creative Arts & Design subjects are very slightly more popular amongst
mature applicants than some subjects).’

The School’s conservatoire model of training for the professions is intensive and only full-time at
undergraduate level. Whether studying music, production arts or acting all the programmes are
intensive and currently extend over 36 weeks of term-time (moving to a 34-week model from
autumn 2023). There is a strong ensemble ethos and students work together on projects from
the outset (from small scale chamber music projects, to jazz bands, to large drama productions
and full-size orchestra rehearsals). The School does not have the space resources to replicate
these programmes or projects on an economic scale to run them at half speed for twice the

16 KPM 4
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length of time for a part-time mode (nor is it likely that there would be sufficient interest for
academic or financial viability to fill the programmes even if the space was available). HESA
data shows?® that within Creative Arts & Design subjects where part-time is offered, mature
students comprise over 87% of the total UK student body compared with 36% of the full-time
student body.

(b) The School has an open admissions policy and will consider non-standard entry for those without
formal qualifications at taught postgraduate level as well as undergraduate. For instance, an
established musician without formal qualification could find a place on the extended Guildhall
Artist Masters programme with recognition of prior experiential learning, rather than starting their
musical journey from scratch on the BMus.

Whilst the School will do its utmost to support mature entrants, setting a target does not seem
appropriate in the context of the School’s offer. However, it committed in its 2019/20 Access &
Participation Plan to look at the pattern of offers and enrolments to establish whether there were
any patterns of concern and this remains a commitment under this plan.

1.3.2 Success

1.3.2.2 (i) Continuation
OfS data is not available for all years for mature students and numbers are too small to break
down the mature student group further. For the three years’ OfS data that is available, mature
students have underperformed when compared against those under 21 years on entry but the
gap is not considered significant (small numbers again). For those years where there is data, the
School's mature students performed in concrete terms better than the sector in two years and the
same as the sector in the third year. However, the gap has been mixed, with gaps of 1.9, 8.9
and 11.8 compared with sector gaps of 6.8, 7.1 7.4 for the same years.

1.3.2.2 (ii) Attainment
OfS data on attainment is only available for the years 2016/17 and 2017/18. In 2016/17 the
performance of mature students was better than the under 21s on entry with this positive
performance gap being of statistical significance. The gap was not considered significant in
2017/18 (a 7% gap for the School and 10.3% for the sector), and absolute performance of the
School’s mature students far exceeded the sector average for young or mature in both 2016/17
and 2017/18.

1.3.3 Progression to employment or further study
There is only OfS progression data for year 1 (2012/13), which shows that a greater proportion of
those aged 21 or over on entry progressed to employment or further study when compared with
the under 21 years on entry. (A gap between young and mature of minus 6.1). Both age groups
performed worse than the sector average. TEF 3 metrics show that the School performed above
benchmark for high skilled employment or further study for under 21 years of age on entry and
with no negative indicators for the mature age group.

1.4 Disabled students

1.4.1. Access

The OfS data shows that the proportion of new entrants declaring a disability has declined over
the last five years (2013/14 to 2017/18), with the ratio of new entrants with no disability to new
entrants with a disability changing from 2.5:1 to 6.6:1. In years 1 to 4 the School’s performance
was better than the sector average but in year 5 it was worse. The average gap over the five
years was 63.92 comparing favourably against the sector performance of 73.84 over the same
period. In absolute terms the number of new entrants reporting a Sensory, Medical or Physical
disability, and those reporting a Social or Communication disability are very small.

18 https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he/characteristics
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Due to the change in the rules for Disabled Students Allowance (DSA), new entrants in 2017 in
receipt of DSA amounted to just six students — too small a number for further analysis.

However, the School has more generally seen an increase in both students accessing disability
support and accessing mental health services including those who did not declare a disability on
application. Internal data shows that 24.5% of the student body requested counselling in 2017/18
up from 18.7% in 2012/13. The School will endeavour to ensure that students seeking disability
support also self-declare.

1.4.2 Success

1.4.2 (i) Continuation into year 2 of studies

The performance of those students declaring a disability and those with no known disability was
the same, and higher than the sector average in Year 1 of the OfS data (2012/13) and fluctuated
over the following four years, with a better performance for those declaring a disability in Years 3
and 4. The average gap over the five-year period was 3.8 for the School and 1.14 for the sector.
The School’s gap for 2016/17 was its highest at 14.1. The School’s own data indicates that for
2017/18 entrants declaring a disability, 95.5% started year 2 compared with 96.6% for all UK
domiciled entrants. Numbers are too small to subdivide the data for meaningful analysis.

1.4.2 (ii)Attainment - the award of a higher classification

The relative performance of those students declaring a disability and those with no known
disability has in four out of five years of the OfS data set been lower than for those with no known
disability. The exception year was 2014/15. The gap between those students with no known
disability and those with a declared disability has ranged from -3.3% to 10.3%; the latter in
2017/18 is a particular concern.’®* The OfS data set indicates there is no statistical significance
(probably due to the small numbers involved). Over the five-year period, actual performance has
ranged from 91.7% to 97.5% for students with no disability, and 84.6% to 95% for students
declaring a disability, with 84.6% recorded for 2017/18. The comparable sector data shows a
range of 74.2% to 78.7% for those students without a disability, and 70.7% to 75.9% for those
declaring a disability. Given the sector concerns about grade inflation, which the School is
actively considering, a 97.5% attainment rate would not necessarily be the School’s target for
either group but the School is committed to improving the attainment rate for those declaring a
disability (target viii) and thereby closing the gap.

1.4.3Progression to employment or further study

In year 1 of the OfS data set (2012/13) those students declaring a disability performed better than
those with no known disability in terms of progression to employment or further study but
performed less well in the following 4 years with a particularly concerning performance in
2014/15. The response rate for those declaring a disability is also consistently and noticeably
lower than for those with no known disability, with a particularly low response rate in the year of
worst performance.

The average gap over 5 years was 10.68 compared against a sector gap of 1.64. The OfS data
set indicates there is no statistical significance in the gap in performance (again probably due to
small numbers) but this does not alter the need to look at this going forward. The School gap for
the latest OfS data year, 2016/17, was 7.4.

1.5 Care leavers & estranged students
The NNECL?° “Moving on up” report highlights the particular difficulties of care leavers entering
and staying at university. They may have had disrupted schooling which has limited their
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opportunities, they are more likely to have a special educational need, they are more likely to
enter university at an older age, and feel more isolated when they get there. Maintaining
sustained musical training during a disrupted education is also a significant additional challenge.

In addition to care leavers being able to access GYA assisted places support (see section 3
below) and guaranteed places on Access and Participation projects, the School makes special
provision for care leavers?! which includes identified staff to provide support at application and
beyond and the Access Bursary (which it intends to continue under this Access & Participation
Plan). Those with a learning disability or in need of mental health support can also access the
School’s extensive support services.

Whilst the School does have care leavers within its undergraduate population, numbers are too
small for any sort of analysis. The School will continue to encourage and support care leavers,
and will work with the Care Leavers Covenant and arts organisations who specialise in working
with this group of individuals. The Access Bursary also makes special provision for estranged
students and similar support is available to them.

Data about care leaver and estranged student status is given voluntarily as part of the application
for the Access Bursary. Numbers are far too small (i.e. less than 5 in total across all years) for
any sort of analysis in terms of new entrants. Care leavers’ and estranged students’ continuation
and attainment is monitored as part of the Access Bursary but again as numbers have been less
than five in total across all four years of undergraduate study, data is suppressed to protect the
data of individuals. It will be many years before there will be sufficient data to aggregate across
years for statistically significant analysis. There is no data in respect of progression and with
possibly only one care leaver in a graduating cohort it is highly unlikely that given the HESA
rounding rules any data will be forthcoming from the HESA Graduate Outcomes collection, even
when looking over a five-year period. If qualitative information about graduating care leavers’
further study or employment is made available to the School via the alumni service (and we will
encourage all those in receipt of an Access bursary to stay in touch), this will be considered but
the attainment of such data cannot be guaranteed and any information used for Access &
Participation monitoring and evaluation purposes will need to be mindful of privacy requirements.

1.6 Intersections of disadvantage
As noted above, the School’s population is small and the total UK domiciled new entrants has not
been more than 160 in any one year. Given the small numbers involved, it is not possible to
analyse intersections of disadvantage for each group or at each stage of the student life cycle,
particularly as we do not have data for all years in many of the larger categories and this again
highlights the need to increase the overall representation of these groups within the School.

There will always be difficulties for the School in analysing intersections of disadvantage due to
very small numbers and this will not change for some years. Whether we have sufficient data
going forward to average across five-years will very much depend upon our success or otherwise
in meeting our targets and it will probably be only towards the end of the five-year period, in year
4, that there will be sufficient data that will provide analysis with statistical significance. For
instance, if we achieved our September 2023 target on BAME new entrants this would amount to
only 35 new entrants in total that year in that category, too few for a more detailed analysis that
subdivides the group across the POLAR quintiles for instance, assuming similar progress had
been made in POLAR 4 quintile 1 and 2 targets to show significance. We would need at least four
years’ worth of data at this level to make a start.

21 See https://www.gsmd.ac.uk/about_the_school/shared_left_nav/life_at_the_school/care_leavers_looked_after_children/



The only OfS data available for intersectional analysis related to BAME students and POLAR4
quintiles 3 to 5.

1.7 Other groups who experience barriers in higher education

1.7. Access: State school and state supported new entrants (UK domiciled)
Given the decline of arts education, and music education in particular, in the state school system
(noted earlier in this section), state school and state supported?? new entrants are under-
represented in the School and this remains an indicator for the School particularly given its
significant under 18 sustained training. State school and state supported new entrants for
2017/18 and 2018/19 formed 75% of the School’s UK domiciled cohort each year (falling short of
targets, 78% and 79% respectively, under its previous Access Agreements).

Whilst not all pupils in state schools will be materially disadvantaged, the decline in music
education in state schools is a general disadvantage for all and one that is more pronounced in
state schools in areas of economic deprivation where parents do not have the resources to bridge
the lacuna in mainstream education. Even where there is free musical instrument loan and
discounted music lessons this can still be too costly for many parents as this has to be sustained
over seven to ten years, with sheet music costs and examinations costs an additional burden.
Music Education: State of the Nation Report by the All-Party Parliamentary Group for Music
Education, the Incorporated Society of Musicians and the University of Sussex?® provides
information on the respective take up of music education via the graded examination system (an
indicator of sustained training) in state school and independent schools, and also how recent
government directives in respect of the EBacc have created a negative impact on children and
young people’s entitlement to a broad and high-quality music education exacerbating existing
inequalities between those attending state schools and those attending independent schools.

This lack of access to high quality musical education is noted in the School’s supporting
statement provided by the Students’ Union. The Guildhall Young Artist department is, however,
aiming to bridge this gap, providing affordable high quality training for those that can pay, and for
those that cannot assisted places through the Access & Participation Plan (see below), and other
assisted places provided by government funding under the Music & Dance scheme?* and
fundraising (e.g. recent Leverhulme and Wolfson Foundation grants). The CYM regional centres
in Taunton, Peterborough and Norwich are either in government opportunity areas or linked to
government opportunity areas and provide a local, high quality option for music education for
disadvantaged groups.

A similar disadvantage is also apparent in Production Arts, which struggles to attract state school
pupils. As well as the decline in GCSE design and technology and performing and expressive arts
(as also noted earlier), not all state secondary schools or colleges have the ability to offer the
expressive arts as an extra curricula activity and there is less access to working theatres in
schools than is found in the independent school sector.

2 Strategic aims and objectives

All of the School’'s degree programmes have the same objective; to frain for the professions and
careers advice and guidance is embedded in each programme. However, beyond this training the
School’s mission is to empower artists to realise their full potential and to develop distinctive artistic

22 State supported new entrants are those new entrants coming from specialist independent music schools who were
supported by the UK government to attend the school under the Music & Dance scheme, see

https://www.gov.uk/music-dance-scheme.
23
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citizens who enrich the lives of others and make a positive impact in the world. Within its strategic
plan® it sets out how it values a learning and teaching environment enriched by a diverse creative
community and seeks to create opportunities for all to engage with the arts and the pursuit of life-
long creative learning. In response to the Black Lives Matter movement in summer 2020, the School
brought in an external consultant in equality, diversity and inclusion (EDI) to help steer work to
address and dismantle any racism in the School. Findings from a series of listen and learn groups,
involving staff and students, were presented to senior management and from there, the consultant
formed an Anti-Racist Task Force, to develop the findings into a series of actionable
recommendations. In February 2021, the School issued a report summarising the work of the Anti-
Racist Task Force, and the next steps for EDI at the School. This included the formation of five
Equality Objectives (in relation to EDI commitments, inclusive culture, repertoire and curriculum, the
student body and retaining a diverse workforce), and the introduction of a new EDI Committee and
staff lead. Access and Participation is integral to the success of Equality Objective 4: ‘“To attract
under-represented student groups’. The Head of Access and Participation will sit on the EDI
committee, advising and collaborating with staff across a range of departments to enable the School
to meet these objectives. The EDI Committee replaces the Widening Participation Strategy Working
Group, and the EDI equality objectives replace the Equality & Diversity Scheme and Action Plan
referenced in the earlier version of this five-year Plan. This work has renewed the School’s
commitment to EDI, and the structured approach to the development has ensured committed
engagement from all departments.

2.1 Target groups

Since 2012, the School’s Access Agreements have identified the need to diversify the student body,
Access has been identified as the primary challenge over and above success and progression. This
has been recognised as a fundamental element in the School’'s strategic plans for some years.
Performance towards this objective has fluctuated year on year making forward projections
extremely difficult and this fluctuation is also seen in the OfS data set. Within the context of Music,
this challenge has increasingly been compounded by declining music education generally and the
more specific decline in state schools (section 1 of this Plan refers). In preparing for this Plan, data
analysis and the participatory process, has confirmed that the direction of travel remains the same,
namely that to achieve a diverse creative community, in respect of undergraduate UK domiciled
students, the School needs to prioritise access measures to support the recruitment of under-
represented groups. However, this back-to-basics scrutiny has also highlighted the need for the
School to tailor its access activities in a much more targeted fashion.

The majority of the School’s financial commitment under this Access & Participation plan will still go
towards Access measures rather than Success and Progression measures and the School intends
to continue to commit a significantly high percentage of its additional fee income to this activity. As
the School has a long way to go in respect of Access, it will not be able to close the gap in the five-
year period of this Plan, but hopes to make significant progress although its milestones are
challenging. In respect of Success and Progression, the School already has parity in some areas
(known continuation rates and progression rates for POLAR 4 quintiles, and progression rates for
BAME students). In other areas the School is performing better than the sector, although there may
be gaps internally, and in some areas the gap is not statistically significant or there is no data
available due to small numbers.

The School has always offered a generous scholarships programme, via Guildhall Financial Awards,
used to both attract talent, and support those in financial need. The Covid-19 pandemic has led to
the scholarship fund becoming increasingly stretched, with fundraising more difficult and more

25 hitps://www.gsmd.ac.uk/fileadmin/user_upload/files/Policies_and_Reports/Guildhall_School_Strategic_Plan.pdf



students becoming eligible for means tested awards based on reduced household income, or loss
of student earnings as paid part-time work opportunities have reduced. This has already been
demonstrated by an increased demand for the Hardship Fund and is likely to impact longer term on
the School’'s relative success in continuation and attainment. To mitigate this situation we will
broaden the criteria for the Access Bursary, previously offered to the most vulnerable student groups,
and double the investment and awards available. This will alleviate some of the pressure on the
School’s broader scholarship programme, and ensure that those students most in need of financial
support have access to a defined scheme.

With this revision, the School anticipates achieving the milestones identified for Success and
Progression by the end of the five-year period but if it is significantly successful at Access this may
identify other issues once there is a larger cohort of under-represented groups in the School.
Therefore, a further revision to this Plan in respect of Success and Progression may be required
after Year 3, when more data is available. In terms of Access, the School anticipates achieving parity
across a longer time frame, probably at least over a further five years to 2029/30 as work in the
relatively new regional centres (Taunton, Norwich and Peterborough) and other activities outside of
London (that seek to address POLAR 4 Quintile 1 and BAME targets), such as the new online GYA
provision, need to be established.

The School will be setting targets as follows:

Access

¢ New entrants from POLAR4 Quintiles 1 & 2

¢ New entrants from state schools and state-supported in independent schools via Music &
Dance Award (MDA) scheme

¢ New entrants from Black and Minority Ethnic groups, particularly from the Asian communities
but given small numbers will not be setting a specific target for the latter.

¢ New entrants declaring a disability, particularly those with a Sensory, Medical or Physical
disability and those with a Social or Communication disability

e Activity targets in respect of long term, sustained collaborative activity with GYA.

Success & progression

The School will continue its current level of investment under the Access & Participation Plan in
this area both to maintain performance and to try and gain a more consistent year on year
performance where there have been notable fluctuations. However, the School will be giving
particular attention to:

e The continuation of mature students

e The attainment of students declaring a disability

e The progression of students declaring a disability

Please note: as there is no data for the School in respect of the relative non-continuation rates of POLAR 4
quintiles 1 and 5 (KPM3) or in respect of the attainment gap between white and black students (KPM4), the
School has not set targets in these areas.
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2.2 Aims and objectives

Access (UK domiciled new entrants)

(i) Toreduce the gap in participation in HE from low participation neighbourhoods

(POLAR 4 methodology)

Baseline Reporting year milestone

(ratio quintile 5 and 2020/21 2021/22 2022/23 2023/24 2024/25
quintile 1) Based on data for entry...

Entry Sept 2017 Sept 2020 Sept 2021 Sept 2022 Sept 2023 | Sept 2024
9.4:1 6:1:1¥ 5.8:1 54:1 5.2:1 5.0:1

¥ This would bring the School back to its best position in the five-year period 2013/14 to 2017/18

(i) Toincrease the proportion of new entrants from low participation neighbourhoods in
guintiles 1 and 2 (POLAR 4 methodology)

Reporting year milestone
Baseline 2020/21 2021/22 2022/23 2023/24 2024/25
(quintiles 1 and 2) Based on data for entry...
Entry Sept 2017 Sept 2020 Sept 2021 Sept 2022 Sept 2023 | Sept 2024
12% 16.9%* 18.5% 20.5% 23% 26%

* This would bring the School back to its highest point in the five-year period 2013/14 to 2017/18.

(iii)  To increase the proportion of new entrants from UK Black & Minority Ethnic

communities

Reporting year milestone
2020/21 2021/22 2022/23 2023/24 2024/25
Baseline Based on data for entry...
Entry Sept 2017 Sept 2020 Sept 2021 Sept 2022 Sept 2023 | Sept 2024
18.2% 19%** 20% 21% 22% 23%

** Note proportion of new entrants in 2018/19 was 14.6% so this represents a stretching milestone

(iv) a.Toincrease the proportion of new entrants declaring a disability

Reporting year milestone
2020/21 2021/22 2022/23 2023/24 2024/25
Baseline Based on data for entry...
Entry Sept 2017 Sept 2020 Sept 2021 Sept 2022 Sept 2023 | Sept 2024
13.1% 16%*** 17% 20% 22% 25%

*** The School has seen a decline over the five-year period 2013/14 to 2017/18 and needs to rebuild its

previous good performance
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b. To increase the proportion of new entrants declaring a Sensory, Medical or Physical

disability
Reporting year milestone
2020/21 2021/22 ‘ 2022/23 2023/24 2024/25
Baseline Based on data for entry...
Entry Sept 2017 Sept 2020 Sept 2021 Sept 2022 Sept 2023 | Sept 2024
0.6% 2.1% 2.5% 3.0%" 3.5% 4.0%

T The School’s peak was 3.1 in 2015/16 so there is some way to go to recover ground.

(v) Toincrease the proportion of state schools and colleges new entrants and new
entrants state-supported at independent school (under the Music & Dance Award

scheme)
Reporting year milestone
2020/21 2021/22 \ 2022/23 2023/24 2024/25
Baseline Based on data for entry...
Entry Sept 2017 Sept 2020 Sept 2021 Sept 2022 Sept 2023 | Sept 2024
75%* 81% 82% 83% 84% 85%

1 The School’s target was 78% for 2017 entry and 79% for 2018 entry which it also did not achieve.
The targets for reporting years 2020/21, 2021/22, and 2022/23 replicate the targets stated in the 2019
Access & participation Plan and remain ambitious given the lack of sustained music education in the
state school system.

(vi) Access: sustained outreach via Guildhall Young Artists (GYA)

a) Collaborative activity target: To achieve and maintain an 80% completion rate at the end of each
year of study (including passing of end of year examinations where relevant) for all participants in
receipt of a Guildhall Young Artist assisted place.

b) Collaborative activity target: To achieve an 80% conversion of Year 13 (and year 14 and gap year
students) leavers into university entrants for all participants in receipt of a Guildhall Young Artist
assisted place in Year 13 (or Year 14).

Reporting year milestone
Baseline 202021 | 2021/22 2022/23 | 202324 | 2024125
Based on data at end of year and previous year’s gap students
2017/18 2020/21 2021/22 2022/23 2023/24 2024/25
66%> 70% 73% 75% 80% 80%

% This does not include participants who at the end of 2017/18 decided to take a Gap year in 2018/19.
These will be included in the 2018/19 assessment. Given the time-consuming nature of music
auditions, it is not uncommon for participants to take a year out to prepare for, and attend, their
conservatoire auditions.

Qualitative information about ABRSM grades achieved (or equivalent) and success in national and
international competitions will also be collected to inform the impact and evaluation of this activity
alongside gualitative information from participants and their parents.

Additionally, the broader impact of all GYA activities in terms of applications and new entrants to the
School’'s undergraduate programmes is evaluated annually with particular attention given to state
school applicants and new entrants from this source; this supplements the broader evaluation of GYA
work submitted in the annual reports to the School’s Academic Board.
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Success (UK domiciled)

(vii) To improve the continuation rate of mature undergraduate students

Reporting year milestone
Baseline 2020/21 2021/22 ‘ 2022/23 ‘ 2023/24 2024/25
mature (over 21) Based on data for entry ...
Year of entry Sept 2018 Sept 2019 Sept 2020 Sept 2021 | Sept 2022
2016/17
84.2% 86% 88% 90% 92% 94%

(viii)

To improve the attainment rate for students declaring a disability

Reporting year milestone
2020/21 2021/22 ‘ 2022/23 2023/24 2024/25
Baseline Based on data for academic year assessment cycle...
2017/18 cycle 2020/21 2021/22 2022/23 2023/24 2024/25
84.6% 88% 89% 90% 91% 92%

Progression (UK domiciled)

(ix)

To improve the progression outcomes of students declaring a disability

Reporting year milestone
2020/21 2021/22 | 2022123 | 2023/24 | 2024/25
Baseline Based on data for graduating cohort in...
2016/17 cycle 2019/20 2020/21 2021/22 2022/23 2023/24
80.6% 81% 82% 82.5% 83.5% 84%

3.

3.1

Strategic measures

Whole provider strategic approach

The School has embraced the Theory of Change in developing its Access & Participation Plan; it
has defined the School’s long-term goals and has mapped them backward to identify necessary
preconditions, drawing upon data analysis and self-evaluation within a participatory process
involving a broad range of staff and students that has both confirmed and challenged
assumptions and has garnered support and enthusiasm. The student consultation is noted below
in section 3.2. The staff consultation involved two quite detailed discussions at the Academic
Board, a focused meeting with the Principal, Vice-Principals, Secretary & Dean of Students, and
senior staff involved in under 18 and access activities?®, and a broad information
sharing/consultation session at the “All-Staff” meeting in May which attracted around one hundred
members of staff (about 15% of the total establishment and hourly paid staff population). The
Board of Governors was briefed at its February meeting about the new approach to Access &
Participation Plans but the regulatory advice and guidance had not been issued at that point. In
early June, the Board of Governors and senior staff were invited to comment on the almost final

26 This meeting looked at current performance, and the self-evaluation mapping exercise noted below in
section 3.3, and determined the broad direction of travel that would be tested with other staff and students,
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draft, and provided with a briefing document on the process. More recently the Board has been
involved with a broader discussion on the Widening Participation Strategy at the Board’s away
day, and sign off of the 2019-20 monitoring.

Alignment with other strategies

These participatory sessions demonstrated that there is considerable enthusiasm for the diversity
agenda across the School with a shared sense of ownership and a willingness to be open to new
approaches. It has resulted in new project proposals, it has opened up networks, and it has
suggested new and additional ways of aligning current work in the School with access and
participation objectives. Ideas have come from students and all levels and types of staff (not just
from teaching staff) and access, particularly, is seen as a whole School responsibility. Garnering
this enthusiasm will come more to the fore as the Equality, Diversity and Inclusion Committee
begins to implement the equality objectives, which, as noted above, will look at curriculum,
repertoire, and staffing issues; there is already proactive engagement with this agenda across the
School. The lack of a visibly diverse teaching staff is noticeable to all and was mentioned during
the student consultation as one of the barriers for under-represented groups; staff are being
proactive in their recruitment of staff and external specialists (directors, conductors, designers
etc.) to try to address these imbalances. The School’s overarching strategy, Guildhall School of
Music & Drama: A Conservatoire for the 21st Century?’ (alongside the post pandemic
Business Recovery Plan), has much in it to support the Access & Participation agenda. It
anticipates new programmes and pathways (subject to additional space being found) which will
assist in broadening the reach of the School (Strategic goal one). There is also investment in
digital technology (a “cross-cutting” initiative) which was accelerated by the Covid-19 pandemic,
bringing forward technological investment and allowing, through necessity, the School to pilot
alternative modes of delivery, from auditions to teaching. It invested in low latency technology,
enhancing large ensemble performance opportunities for Music students; it moved teaching and
outreach activity online, maintaining creativity; it transitioned auditions and interviews for all
programmes to an online model during the period when on-site activity was not possible; and it
offered a range of online drama productions, including shows live-streamed from our theatres,
and performances pre-recorded by our students from their homes. Though not the preferred
method of teaching, performing or auditioning, the School anticipates retaining some of the new
approaches with the blended model offering a wider reach. The Strategy also reasserts the
School’s commitment to under-eighteen education (Strategic objective three, and detailed below);
also a key strategic objective of the Business Recovery Plan and to leading positive cultural
change which impacts on society, industry and the wider world (Strategic objective 4).

The new Teaching & Learning Strategy 2020-25%® will expand upon the objectives under
Strategic aim one [of Guildhall School of Music & Drama — a conservatoire for the 215 century],
namely “We will deliver distinctive degree programmes which enable our artists to be world-class;
virtuosi in their field; adaptable, purposeful and responsible artists in society”. The Teaching and
Learning Strategy will include enhancements relating to inclusivity, particularly within
programmes, Access and Participation, student wellbeing and support, digital learning (cross-
referencing the new digital strategy in development, and positive lessons learned from the
pandemic) and student employability within the context of artists in society.

The School’'s commitment to under eighteen education deserves particular attention as it goes
directly to the heart of countering the decline of arts education in state schools. The scale of the
School’s commitment, both monetary and in terms of senior staff time, should not be under-
estimated. The School's Guildhall Young Artist (GYA) provision is, in student numbers, on a

27 hitps://www.gsmd.ac.uk/fileadmin/user_upload/files/Policies_and_Reports/Guildhall_School_Strategic_Plan.pdf

28 This is being developed by the new Associate Dean for Teaching and Learning, who reports to the Dean of Students.
There have been some delays in development due to the pandemic, whilst the Associate Dean has been supporting
teaching staff in converting their programme provision to online and blended models of teaching delivery.
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larger scale than its higher education provision. Every Saturday, the School, through Junior
Guildhall and the Centres for Young Musicians in London, Norwich, Taunton, Peterborough, and
Saffron Walden, provides high quality and sustained training to nearly one and a half thousand
young people (mainly in music but some drama). This compares to just over one thousand
students in the senior school. The centres involve the partner schools/academies where the
activity is based, local music hubs, and other funding partners such as the Department for
Education and the Arts Council, with the School’s higher education students and teachers
providing linked activities. All GYA teaching provision continued online during the pandemic, with
the Division transitioning with little disruption to timetabled lessons, and leading the way in this
area, providing guidance to Music Hubs nationally who wished to emulate the online model.
Given this success, the Division is committed to the development of a new online Centre, in
addition to a new in-person Guildhall Young Artists centre in North London in 2021/22. Add to this
the development of Music Education Islington?® (in partnership with Islington Council, providing
music lessons to primary aged students), and an expanding short course and summer school
provision,3 the scale of the School’s commitment is huge for its size and reflects a whole School
engagement. GYA as a whole makes a positive contribution to the School’s state school and
state supported new entrants (8.3% for 2017 entry and 4.4% for 2018 entry). Even though Year
13 leavers who had been in receipt of an access assisted place may not have gone onto study at
the Guildhall School, there has been a good correlation with university entry. (Of the Year 13
assisted places recipients in 2017/18, 77% went to university or conservatoire or took a year out
to audition, and for 2016/17 100% went to university or took a year out to audition.3?)

Even within the small and specialist sector the School is small, but it continues to punch above its
weight by its careful alliances and partnerships. Whether formal partnerships such as those noted
above, alliances with organisations already working with under-represented groups, or
fundraising to support scholarships at junior and senior level there is a lot of activity ensuring that
the widest possible audience can benefit from the work of the School. Examples of these
alliances are acting workshops offered via Open Door®? in London and the East Midlands, young
actor training offered in collaboration with RADA via Theatre Peckham and Young and
Talented®?, and music workshops in schools in London and the North East, and at GYA regional
centres and linked schools. Fundraising to support places at both the junior and senior level is
year round and ensures that there is a significant scholarship fund (outside of access) to support
other assisted places in GYA and maintenance and fees for senior students (see below), with
recent major gifts from Leverhulme, Wolfson Foundation and some of the City livery companies
(eg Goldsmiths, Leathersellers and Fishmongers), and targeted scholarship gifts from D'Addario
Strings, Howarth of London, Sax.co.uk and other local companies and individuals.

The School’'s commitment to the social mobility agenda permeates its work at every level from
first interactions with the arts at Key Stage 2 with Guildhall Young Artists and short courses to
research activity. The Guildhall School was recently awarded a grant of nearly a million pounds
by the Arts & Humanities Research Council (AHRC) for an international consortium, led by the
School,** to investigate the social impact of making music. It is anticipated that the research will
be a flagship project of Guildhall School's new Research Institute for Social Impact.

29 https://www.gsmd.ac.uk/youth_adult_learning/music_education_islington/

30 https://www.gsmd.ac.uk/youth_adult_learning/short_courses_summer_schools/

31 Given the time-consuming nature of music audition it is common for students to take a year out to prepare
repertoire and attend auditions.

82 https://lwww.opendoor.org.uk/

33 https://www.theatrepeckham.co.uk/originate-actors-programme/

34https://www.gsmd.ac.uk/ab0ut_the_schooI/news/view/articIe/guiIdhaII_schooI_of_music_drama_awarded_pound984000_to_le
ad_3_year_international_research_project_on/?utm_source=twitter&utm_medium=social&utm_campaign=news
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Strategic measures

However, despite all its good works, there has been a lack of progress in bringing under-

represented groups into the higher education provision of the School and access must remain the

primary focus until a better mix within the student body has been achieved. The analysis and
consultation has indicated that the School’s financial commitment and scope of its access
activities under the Access & Participation Plan should encompass:

. The continuation of support for sustained long term musical training for children from low
income households via assisted places, with the Guildhall Young Artists Division (GYA) best
able to supply that training. The assisted places scheme will support musical training from
age 11 to 19, with the notable exception of the string training programme where younger
children will be eligible for an assisted place. For Norwich, Taunton and Peterborough
particular attention will be given to attracting new starters in the local government
opportunity areas and POLAR 4 quintiles 1 & 2. [This activity supports targets i, ii, iii, v and
vi particularly]

. The continuation of support to participants from low-income families to attend summer
schools, with additional support to parents and participants to anticipate settling-in issues
and to help transition to other activities (see section 3.3). Analysis has shown that there is
good correlation between summer school engagement and state school new entrants (9.1%
of state new entrants in 2017 and 7% in 2018) [This broadened activity supports targets i, ii,
iii, v and vi particularly]

o The continuation of support for young people with disabilities to train in music, via the
School’s partnership with the Barbican and the National Open Youth Orchestra (NOYO, a
new project in 2018/19). This project only launched in 2018/19 and is too early in its
inception to monitor impact on Access. [This activity supports targets iv(a) and iv(b)
particularly]

. The development of a more extensive programme of degree programme-specific activities
building on the success of the Acting workshops. This will link to engaging our students
more directly in projects (see section 3.3) and also in developing partnerships that mirror the
School’s partnership with Open Door.3® This builds on the School’s existing commitment to
Access Partner Schools in its previous agreements and links directly to the supported
applications below. [This expanded provision supports targets i to v]

° The development of a broader “Supported Application Scheme” building on the success of
the application fee waiver scheme. For 2018 entry there were 81 application fee waivers
processed resulting in 67 full applications, leading to 11 offers and 7 enrolments. For 2019
entry 143 fee waiver requests were processed, leading to 120 full applications with
additional support to applicants provided by the Access & Participation Officer; this resulted
in 13 offers (+4 reserves) being made and 10 acceptances and enrolments. The School will
commit to at least 220 supported applications each year, and provide these supported
applicants access to workshops, performances and information sessions, and travel bursary
support for auditions where appropriate [This expanded provision supports targets i to v]

o Ensuring every individual who engages in an access activity has a sustained involvement
with the School in some way (i.e. no one-off engagements). This is in line with OfS
research that shows outreach is most effective when delivered as a progressive, sustained
programme of activity and engagement over time.3¢ [This intention supports targets i to vi]

Additionally, the analysis and consultation indicated the need for:

o A reorganisation of the infrastructure supporting Access & Participation to bring into the
School a senior, Higher Education focused and experienced, Access practitioner with
strong evaluation skills, recruited in 2020. The School’s self-reflective process indicated
the need for senior staff time to be solely dedicated to this increasingly complex process, to
meet the expectations for data analysis and evaluation (including impact assessment), and

35 See https://www.opendoor.org.uk/

36 OfS; NCOP first annual report, 2018. https://www.officeforstudents.org.uk/media/2d64895¢-74b8-4993-ac60-
6bc65d14fe00/0fs2018_25.pdf
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to provide appropriate steerage to those shaping, delivering and evaluating access and
participation activities. As an example, the Evaluation Self-Assessment toolkit highlighted
naiveté in some areas about how well staff thought they were planning and shaping and
evaluating projects given the lack of impact on the School’s targets. [Supports all targets,
access, success and progression]

. More access activities in the regions in order to work with participants in POLAR 4 quintiles
1 & 2 areas and to work with British Asian communities. Previous Access Agreements have
focussed on boroughs in the East of London. Regional work will include the CYM centres
(particularly those in, or linked to, a government opportunity area, i.e. Norwich, Taunton
and West Somerset, Peterborough and Fenland & East Cambridgeshire). However, new
regional outreach work will also include the North East, Bradford, Sheffield and Doncaster,
with supported applications offered to eligible applicants UK-wide. [Supports targets i, ii, iii
and v particularly]

. During the lifetime of this plan, devise and implement an audition/interview strategy that will
reduce the costs of audition, particularly in terms of cost of travel. This second iteration of
our plan notes that a working group under the Widening Participation Strategy umbrella met
in early September 2019 to start the process and agreed a reduction in acting application
fees and alignment with Production Arts. This has been supported by the inclusion of travel
bursaries within the Supported Application Scheme, offering participants outside of Greater
London fully funded travel for auditions or interviews on all undergraduate programmes.
The pandemic necessarily brought about changes to the audition process and the School is
using that learning experience to develop its audition process for the future. [Supports
targets i to v]

. Building on the work of the 2019/20 Access & Participation Plan, the School will continue to
look at its mature student entrants to identify whether there are any patterns in its offer and
enrolment that might highlight a barrier (section 1.3.1 refers).

o An institution-wide evaluation and impact framework for use from 2020/21, and fully
implemented in 2021/22, which incorporates an assessment of value for money. Use of the
Evaluation self-assessment showed a varied interpretation of how well the School was
doing, particularly in programme design and evaluation design, and all users found it
difficult to map evaluation activities against the evaluation types. Individual activity
evaluations have also failed to address the issue of value in a consistent way and it would
be useful internally to devise guidance that looked at type of activity, cost per head and
impact.

The School’s anticipated Access activities for 2020/21-2024/25 are presented overleaf.
Starred items (*) are not funded under the Access & Participation Plan 2020 (with the exception
of the String training programme in GYA) but form a part of the School’s overall commitment to
widening participation.
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Supported applications: free application,
plus orientation visits, invites to
performances etc

Age e
< A taste of Gwldhall Advanced level
S!Xteen to | workshopsand projects for | custained
e|ghteen+ schools and community arts engagement )
groups ikt National
TS oF Open Youth
A taste of Guildhall: short PEL Qrman;e Orchestra, in
courses for 16+, including | trainingan collaboration
Access Assisted places faducajuon GYA, with
! | including Bkt
A taste of Guildhall: HE support from
programme specific Access Assisted
Age eleven | outreach activities to those places

to sixteen | engaged in relevant
education
Intermediate level sustained engagement
with performance training and education
GYA, including support from Access
Assisted places

A taste of Guildhall: Summer
schools, including Access
Assisted places

Age five ‘
t | Early sustained engagement with performance training and education Guildhall Young
geleven Artist Division (GYA) comprising Junior Guildhall and CYM centres, and also in partnership
with Islington Council, Music Education Islington*

In respect of Participation (success - continuation and attainment) there are already strong
links between those responsible for the Access & Participation Plan and those delivering services
to students whether in Registry, Student Affairs, the Library, or in academic departments.

Additional strategic and operational measures, building on existing activity

o Development of strong synergies between the new Teaching & Learning Strategy and the
commitments in this Access & Participation Plan. The new strategy is designed to further
enhance the quality of students’ learning experiences through initiatives such as the
broadening of the Music faculty portfolio (already underway in Jazz and Electronic Music) to
attract a wider range of students [supporting targets (i) to (iv)], the development of new
programmes in participatory and collaborative practice [again broadening the offer and
supporting targets (i) to (iv)], internationalising repertoire choices beyond a colonial western
classical context [generally supporting access, success and progression of BAME students],
embedding wellbeing into the curriculum [supporting targets (vii) and (viii)], the further
development of the digital learning infrastructure with the potential to support access targets
(POLAR 4 particularly, if it can aid digital or remote auditioning), as well as supporting the
attainment and progression of disabled students [targets (vii and ix)].

. All administrative managers supporting the HE student experience meet monthly as the
Operations Board, chaired by the Secretary & Dean of Students, and going forward this
forum will be used to help shape, and co-ordinate success and progression activities under
the Access & Participation Plan and keep staff informed of progress [supporting targets vii-
ix]

) Additional support for students with disabilities in the form of learning support will continue
under the Access & Participation Plan given that students reporting a cognitive or learning
disability form the largest proportion of the School’s students declaring a disability (target
viii). However, the analysis of the data in respect of disability within the home UK domiciled
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population, has highlighted some issues for immediate action: from the mundane (ensuring
all those receiving disability support have declared a disability) to the practical (putting in
place sessions to help with CVs, applications and interview techniques for final year
students who have been in receipt of study skills support — target ix).

. Additional support for students with mental health disabilities is embedded within the
general, and extensive, support available from the counselling team and others within the
Student Affairs Department [supporting target (viii)].

. Student Funding advice and support is also embedded within the Registry department.
Given the interest in more transition activities (see student consultation section below), the
Student Affairs Department, working with the Access & Participation Team, will look at
extending the existing programme [target vii also refers].

. Self-evaluation has highlighted the need for more defined data in respect of the School’s
Student Affairs activity so that this can be mapped precisely against our under-represented
groups and intersections of support can be considered. This will require changes in
working practices and use of the student record system. We are committed to collecting
better data by start of 2020/21. [supporting targets vi, viii and ix]

. All the School’s programmes train for the professions; careers advice and guidance is
embedded in the curricula and all programmes have strong links with the professions in
terms of visiting artists (directors, composers, conductors, animateurs etc). However, the
data shows that action needs to be taken in respect of the progression of students with a
disability and this should be achieved by a better co-ordination between the Student
Experience Directorate and the Enterprise & Employability Co-ordinator in the Innovation
Department so that the particular needs of these students are being met on all fronts [target
(iX)]. The School will commit some Access and Participation funding to increased disability
support from 2021/22 onwards, with a particular focus on retention and progression.

The School will continue to make provision for care leavers and offer a bespoke support service
to applicants and students. Both the Student Affairs and Registry Departments have named roles
to support care leaver applicants and students. The School will also retain the current Access
Bursary scheme?®’ - the only student financial support offered under the Access & Participation
Plan, with care leavers given priority for awards (care leavers and target vii). Given the low
proportion of mature students, the School will advertise more widely the support that mature
undergraduate students can receive from both the School and the government.

The City of London Corporation continues to fund the School’s Hardship Fund, and there was
recent success during the pandemic to raise additional hardship funds from the School’s
supporters (again Hardship Fund is open to all HE students regardless of level of study or
domicile) and it is currently adequate to support the existing student population8. As noted
earlier, as the population changes there may need to be a readjustment of resources away from
Access and towards Success and Progression measures.

Access Bursary

The Access Bursary was intended to mitigate against the extra costs that students incur when
they have no family support (care leavers, estranged students and those with independent
student status), particularly the additional costs incurred during vacation periods, and to ensure
good retention and attainment for recipients. At the end of the first year of operation, there were
good results with all non-final year students progressing to their next year of study, and
graduating students on track®®. Some of the current recipients engaged with the student

37 For 2020/21 up to 15 bursaries of £3,000 minimum to care leavers, or estranged and independent students from low
income backgrounds. From 2021/22 onwards, 30 bursaries are available, with the additional disability and POLAR4
eligibility criterion.

38 Please note for 2020/21 only, there was additional government funding for hardship, in response to the
pandemic.

39 With deferred assessment yet to be reported further information cannot be given without mentioning
individuals (an example of the problem with small numbers)
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consultation for this Access & Participation Plan and spoke of the difficulties of juggling study as a
mature student and managing a family life, and the importance of this additional financial support.
This was also raised in the 2020 evaluation activity for the Bursary. In light of the pandemic, and
the increased financial pressures faced by students and their families, and consequently on the
School’s wider scholarship and hardship package, in 2021/22 the School will broaden the criteria
for the Access Bursary, to ensure financial support for other students at risk of non-continuation.
The overall number of awards and financial investment will be doubled.

New and continuing UK domiciled undergraduate students who meet the following criteria are
eligible to apply for the Access Bursary (all must be low-income, in receipt of the maximum
government maintenance loan):

o Care leavers

¢ Estranged students

¢ Students with a declared disability

¢ Independent students

o Students with a home postcode classified as Quintile 1 or 2 on the POLAR4 dataset (at the
point of application to the School)

A maximum of 30 bursaries will be offered each year with a minimum grant of £3K, and a
maximum of £5k per recipient. Care leavers will be prioritised, followed by students meeting
eligibility in the order above, with a commitment to mature students within the independent
category [target vii]. All recipients must reapply each year (via the normal scholarship route) to be
reassessed and prioritised and it is a requirement of the grant going forward to engage in
evaluation and impact activities. The continuation and attainment of individual recipients is
monitored each year, but as numbers are small with the students spread over the 4 years of the
undergraduate life-cycle, it will be 5 to 10 years before there will be a sufficient data set to
analyse in any of the categories. However, qualitative evaluation will be undertaken each year.

Student consultation in 2019/20 highlighted that the costs associated with beginning a
conservatoire programme and moving to London are a barrier for students from low-income
households. Therefore, Supported Application Scheme participants will receive a one-off financial
award upon enrolment, via the new Access Equipment Fund, to assist the purchase of equipment
necessary for study (e.g. clothing for lessons, technical equipment, books) and items for student
accommodation (e.g. bedding, kitchen utensils). For 2021/22 the award is valued at £350, and
will be evaluated to ensure it is the right level for 2022/23 and beyond.

Every part of the School is involved in the delivery of the Access & Participation Plan; the diagram
over shows the range and level of involvement of key departments for each of the main activity
strands of this Plan. There is already a strong engagement between the Music faculty and the
GYA with both senior school teaching staff and senior students adding value to the GYA training
through visits, workshops and masterclasses. The summer schools reflect directly activity in the
senior school and we will also be looking to build upon the existing programme related access
activities, wherever possible ensuring alignment between the teaching and training in the senior
school. The production schedule offers a wealth of opportunity for inspiring, for providing a real
taste of the training, and for showing the range of careers available in the creative industries. The
UK creative industries generate more than £100bn a year for the economy and employ more than
two million people; and it is a growing sector providing real employment prospects.*°

40 https://www.gov.uk/government/news/britains-creative-industries-break-the-100-billion-barrier
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3.2 Student consultation

Planning

The School has always been interested in the student voice, and at every stage in the student
life-cycle from potential applicants to doctoral students there are opportunities to give feedback,
make suggestions and get involved. In preparation for this Access & Participation Plan, a
consultation strategy for involving students was agreed with the SU President*!, who also
assisted directly in encouraging students to be involved.

41 Please note the School is small, and only has one sabbatical student officer, the SU President.
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Nevertheless, meaningful student engagement in the development of this specific Plan has been
challenging given the limited time frame and the busy performance schedule of the students at
the end of the spring term and start of summer term, plus the Easter vacation in the middle. Using
a set of questions agreed with the SU President, the Secretary & Dean of Students and the
Access & Participation Officer met with some small groups and individual students, asking
guestions related to Access, Retention, Attainment and Progression. Altogether, the School
obtained feedback from over 11 students*? representing a broad spectrum. [At least eight
undergraduates, three postgraduates; six on Music courses, two on Performance and Creative
Enterprise and 3+ on the Acting course (some Acting students completed the questionnaire
together). The students included four students from BAME communities, at least one student
with a declared disability, and 2 mature undergraduates.] There was further consultation at the
Academic Board in early May (which has student representation) and at the Staff Student Liaison
Committee at the end of May.

Largely, student opinion aligned with the assumptions made in previous access agreements, viz
that the priority should be to concentrate on Access and improve diversity within the student
population, although surprisingly there was a greater desire for transition support than the School
had anticipated, which we will follow up. The Staff Student Liaison Committee at the end of May
highlighted the idea of expanding the “supported application” beyond application fee waivers;
there was a real urging for more auditioning outside of London, and/or skype/video auditioning
given the very real, and prohibitive costs of travel and hotel accommodation. It was felt that if
support was offered at the early stage then some commitment from the applicant at a later stage
would be appropriate*®. There was keen interest in further engagement with Access and
Participation, with strong support for a termly student steering group and significant interest in
supporting activity when their availability allows.

The SU President, on behalf of the student body, has provided a statement in support of this plan
(see annex) and for annual reporting.

Developments and monitoring

Through the Academic Board and the Board of Governors, the student body has always seen a
summary of the School’s performance in respect of its Access Agreements. However, going
forward, the School will put in place a consultation and reporting structure that will involve a wider
group of students and ensure student input into programme design.

Formal reports to the Academic Board and the Board of Governors will continue but in addition:

e the Access & Participation team will provide a short report to every Staff/Student Liaison
Committee meeting (this is at least twice termly) on activities in development and activities
recently conducted, including reporting forward on the deliberations of the Student Access &
Participation Steering group. The Staff/Student Liaison Committee comprises all the student
representatives in the School and all senior managers.

o the Student Access & Participation Steering Group will meet at least termly (starting
autumn 2019/20) to help scope and shape activities and to look at the School’s performance.
Membership will be open to interested parties from all years and domiciles and it will be
promoted at Freshers’ Fair and in the e-zine.

e regular updates, at least termly will appear in the student e-zine.

42 Approximately 1% of the student body
43 Most programmes have just one audition/interview stage but the Acting programme has a three stage audition process
in order that all 2,800 applicants have the opportunity to be seen in person.
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3.3

Evaluation

To date students have not been involved in the evaluation of Access activities unless they have
been a leader in the specific activity. However, the Steering group will provide a useful forum for
identifying what success look likes from the student perspective and how that might reasonably
be measured. Evaluations of activities will also be shared with the Student Steering Group to
inform future approaches.

Access delivery

Students have for many years been involved in outreach and access projects. A few of these
projects, like the roving Samba workshop in 2016/17 and a recent trip to the North East by one of
the School’s brass bands have been initiated by the students themselves, with the School helping
them to scope the project and identify access objectives and the evaluation and impact
methodology, as well as assisting with the organisation. We would like to encourage more of
these projects as part of our expanded degree programme-specific activities.

In other cases, the project has been determined by the School and students have been
approached to be involved, e.g. ambassador roles, or taking part in question and answer
sessions for widening participation groups attending performances. Often recent graduates are
used in projects, e.g. acting workshops, as given the portfolio nature of their working life they can
have more availability than the current students (as the training here is very intensive). All
students and graduates are paid for their time to ensure everyone who wishes to be involved can
be involved.

Students are also involved in general outreach that has not been organised under the Access

agreement:

(i) through their programmes (e.g. the Professional studies module in the BMus, or the Principal
study module for Leadership students, or the Collaborative Practice: Education Contexts
elective module in the Guildhall Artist Masters programme),

(i) as extra curricula departmental activity such as visiting ensembles to the CYM centres or
similar, and

(iii) at Open Days as welcomers, stewards, tour guides, and workshop participants

Going forward, we are exploring the possible intersections between curriculum activity and
access activity, so that where there is potential for an activity to have access objectives this can
be exploited. As an example, an access project linked to the Beasts of London** exhibition
project with the Museum of London, which ran in 2019. Whilst this curriculum project primarily
involved our video design students, it also involved some acting and music students and provided
an ideal visual and audio explanation of the training on offer in a way that can excite and inspire.
The exhibition was the hook for visits to the School for those making their post-16 and post-18
education choices who might be interested in production arts; to explore the training on offer in
the School and the careers that could be available.

Evaluation strategy

Attempting the Evaluation self-assessment has highlighted that the School’s evaluation
methodology is under developed not least because in the past there has sometimes been a lack
of direct connection between some of the activities, particularly in access, and the targets of
previous access agreements despite the overall benefits of the activities for the participants (see
3.1 above). Preparation for this plan has been extremely helpful in encouraging the School to
conduct a thorough self-evaluation looking at value for money, efficacy and infrastructure.

44 See https://www.gsmd.ac.uk/about_the school/view all events/event single view/?tx_julleevents pil%5BshowUid%5D=6003 for
exhibition details
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This self-evaluation comprised:

Consideration of the context of the School including its vision and mission, the decline of arts
education (see section 1), the high technical requisites for some programmes which are
essential to support the School’s world class status and world class outputs, the limited
potential for expansion of student numbers in existing programmes, and the range of
partnerships, formal and informal.

A consideration of the School’s performance to date against its targets, utilising the internal
reports for Access monitoring for 2017/18 as well as the OfS supplied data. The report for
2017/18 was also more specific about the direct impact of activities on applications and new
entrants, from the success of application fee waivers, to the lack of impact on applications
and new entrants of Creative Learning activities (note this does not denigrate the importance
of the personal impact in aspiration rising and skill attainment for the participants who
undertook the activities).

A mapping exercise of all types of access-funded activity in 2017/18, considering the relevant
Access categories (e.g. post 16, adult and communities), the relevant target milestone(s)
under the existing Access & Participation Plans (e.g. socio-economic, state school), potential
for linkage to future targets under this agreement (e.g. POLAR 4 quintiles 1 & 2), and tracking
capacity (i.e. how easy to follow the participant along the student journey). It then mapped
the perceived efficacy, and potential efficacy, of the activity in respect of recruitment to each
undergraduate programme, with an assessment of value for money based on type of activity
(sustained or otherwise), cost per head and impact on targets.

Using the OfS evaluation toolkit to assess the traditional outreach that has been provided by
Creative Learning and funded under the Access Agreement since 2006. Whilst this
highlighted that many areas were in the “emerging phase” it specifically highlighted a need for
a greater concentration of access focussed practitioners within the broader arts outreach
work of the department and greater support for evaluation.

Using the OfS evaluation toolkit to assess more recent Access activities, such as application
fee waivers, acting workshops etc. Again many areas fell in the emerging phase but these
differed from the Creative Learning (each area having strengths and weakness). It
specifically highlighted the need for an agreed and consistent approach to defining the
evaluation at the outset and the resources that would be required.

This self-evaluation was discussed during the consultation, and highlighted:

the need to refocus some activity away from early years and to move more activity out of
London.

the need for a School-wide understanding of evaluation within the context of the Access &
Participation Plan and an agreed, scaled framework. For instance, there was an obvious
difference in approach between the two parties using the toolkit. 4°

the need for a dedicated higher education focused and experienced senior manager to work
with the Secretary & Dean of Students to deliver the overall plan across the whole student
life cycle. This post was implemented in 2020.

The Covid-19 pandemic necessitated further self-evaluation and reflection on what good practice
in Access and Participation looked like for the School, given the challenges in delivering activity
remotely and fully utilising available budgets. We have refocused activity from 2020/21 onwards,
with all budgets and projects coordinated centrally by the School’s Access and Participation team,
in liaison with the undergraduate departments, GYA division and Creative Learning department
(for National Open Youth Orchestra). This will enable consistency across evaluation and
targeting, and greater relevancy and impact of activity going forward.

45 Given the lack of internal consistency and the difficulties in completing the exercise these evaluations will not be

uploaded.
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The new Head of Access & Participation, working with all departments of the School, will develop
a new evaluation and impact framework for use in 2020/21 onwards (fully implemented by
2021/22), that will encompass the following:

Access

e A scaled approach - not all elements of the toolkit will be relevant to every project — but there
needs to be a clearly articulated School expectation of the type of evaluation that should be
used for particular types of activity. This is likely to map to Type 1: Narrative and Type 2:
Empirical Enquiry as randomised control trials are not suitable for the work undertaken by
the School.

e Guidance on creating well-defined, and measurable, objectives for each activity directly
related to at least one School target that will be informed by evidence and will help shape
programme design.

e Guidance on interim measurable objectives for very long-term activities. For instance, a
participant can receive up to 7 years of musical training from age 11 to 18 but during that
time could drop out for a variety of reasons unconnected to the quality of the opportunity, e.g.
because of GCSE or A level pressures. Also those progressing to university might not
necessarily choose music for their degree even if they intend to continue with the practice
(there have been applications for veterinary science and engineering) and then finally, those
that do choose to progress to university to study music might not choose the School because
they want a new environment or a different teacher. From 2019/20 all GYA assisted places
recipients (or their parents) under the Access & Participation Plan will be required to engage
with evaluation activities as a condition of the offer of a place — and this is likely to involve
structured survey and more informal invitations to feedback meetings.

e A consistent approach to data collection across all activities — identifying the minimum
participant record so that whole School data sets on access activities can be produced.

e A shared understanding of the standards of evidence in evaluation and how to measure
impact.

e A shared understanding of the use of other evidence of success.

e A commitment to sharing evaluations, even where the activity has not been successful, with
the wider sector.

Financial support

The Access Bursary is still relatively new, and numbers have been very small (less than ten in

each year) and split across all years of study which makes in-depth evaluation and reporting

challenging. However, we are building on the existing framework which has monitored
continuation and graduation rates, and building up a strong evidence base for evaluating the
whole bursary scheme at the end of the five-year period of this plan. The introduction of broader
eligibility criteria, and increased numbers, will enable a more detailed assessment, and increase
the importance of the evaluation, if we are to understand the impact of these changes. The
framework will encompass:

e Year on year monitoring of the continuation and assessment outcomes of the participants.

e Annual start of year survey of recipients and end of year structured interview with recipients
(participation is now a condition of acceptance of the bursary from 2019/20 onwards)

e A gathering and monitoring of the demographic data of the participants including ethnicity,
declared disability, previous school type, application fee waiver and/or involvement of other
access activity (e.g. Acting workshop) to support the five-year evaluation.

Given the small number of students, the OfS Statistical Toolkit is limited in its use but elements

will be incorporated where relevant.

Participation (success & progress)

Participation measures are embedded within the extensive support offered by the School to all
students. The School already monitors annually its continuation rates by home domiciled
ethnicity and disability categories. The School already monitors attainment at undergraduate and
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3.4

postgraduate level by the following protected characteristics (age, ethnicity, disability status, sex).
However, it has not subdivided this latter analysis to look at home domiciled and will do so in
future.

The School’s support services are subject to an annual student satisfaction survey, and broad
service user data is provided in the service’s annual report. There is also a self-evaluation of each
strand of activity in the annual report. However, what is lacking is a detailed analysis of service
user by characteristic and the intersection of service use by characteristic. At the moment the
service user data is not sufficiently robust for this purpose and the data infrastructure (and its use)
is being examined to ensure that from the start of 2020/21 there is a data collection that will
support this type of analysis. Going forward, the team will be asked to include in its annual report
(for the 2020/21 cycle report)*® cross-reference to the success and progression targets and work
with under-represented groups generally.

Employability is embedded within the curriculum as all the School’s programmes are aimed at
training for a particular profession. Progression data (DLHE and Graduate Outcomes), alongside
more qualitative evidence such as student and alumni professional profiles and success, is
considered within the annual programme evaluation for each programme. Going forward,
programme leaders in undertaking their evaluations will be asked to cross-reference to the
progression target and to the progression of under-represented groups generally.

The implementation of any targeted, Access and Participation funded, Success and Progression
activity will be thoroughly evaluated, separate to the work outlined above. Evaluation will
incorporate some Access evaluation methodology, and include qualitative methods such as focus
groups and interviews; the latter becoming increasingly possible as the Access initiatives see
greater success, with enrolled students identifying as Access and Participation beneficiaries, and
having an established rapport with the team.

All strands

The Evaluation self-assessment highlighted the need for greater sharing cross-departmentally
particularly to inform practice and programme design and this will be addressed via the groups
mentioned in section 4. The self-assessment also highlighted the need for greater reference to
external research findings and scholarly articles due to the dilution of effort and therefore limited
capacity across multiple parties and this will be addressed by the new Head of Access &
Participation and the greater sharing across departments already noted. Key contributors within
local departments will be identified to attend networking and conference events outside of the
School to build up expertise.

Monitoring progress against delivery of the plan

The School, as now, will provide an annual report to the Academic Board, Senior Management
Team, Board of Governors and Staff/Student Liaison Committee, on progress against Access &
Participation targets, a summary of the evaluation of activities, and the impact of access activities
on recruitment. These reports have since 2010 identified static and worsening performance as
well as improvements but going forward the action plan to address any shortcomings will be more
defined. Performance against access targets is also included within the School’s risk register*’
(monitored by the Audit & Risk Management Committee of the Board). Named Board members
are assigned to every strand of the School’s overarching strategy, to which Access and
Participation is linked.

46 For 2019/20 there was only an interim report due to the additional, significant workload for staff arising
from the pandemic
47 Risk GSMD DDP 003
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From 2019/20 onwards:

e The Secretary & Dean of Students will be the responsible officer for all aspects of the plan,
and, assisted by the new Head of Access & Participation (recruited 2020), will work closely
with those delivering aspects of the plan across the School, ensuring the range and scope of
projects are relevant to the Access & Participation Plan and activities are evaluated,
progress is monitored, and impact on targets is measured.

e Those who deliver access projects will also meet termly (Access Practitioners’ Group) so that
project plans are shared earlier in the cycle to establish intersections, and evaluations of
activity are more widely disseminated to influence and improve practice. It will also consider
any issues or ideas arising from the Access and Participation Student Steering Group.

o  Where progress is not being made, or not at a sufficiently rapid rate, the range and scope of
projects will be reviewed utilising the effective practice resources available from the OfS and
other resources available via networks such as Conservatoire UK, and HELOA.

e As Chair of the Operations Board, the Secretary and Dean of Students, will keep a watching
brief on participation activities and their impact on improving performance against targets.
Matters arising from evaluations and impact assessment along with review of annual reports
will inform discussions at the Operations Board and future developments.

e The Staff/Student Liaison Committee will have Access & Participation as a standing item.

e  The School will continue to monitor annually (in the Spring term for that year of entry) its
applications, offers and entrants by programme against the following protected
characteristics; age, ethnicity, disability status and sex, but will additionally subdivide the
undergraduate analysis by home domiciled students.

e  The School will continue to monitor annually (in the Spring term following the conclusion of
the previous assessment cycle in the autumn) its attainment rates by programme against the
following protected characteristics; age, ethnicity, disability status and sex, but will
additionally subdivide the undergraduate analysis by home domiciled.

e Evaluations of activity will be more widely disseminated and will be considered by the
Student Access & Patrticipation Steering group and, where relevant, will feed into the wider
Equality, Diversity and Inclusion discussions. Those offering insight to the wider sector will
be circulated externally either informally through the Performing Arts Widening Participation
network or formally via the OfS Centre for transforming access and student outcomes in
higher education.

From 2020/21 onwards

Internally, there will be programme specific, access milestones in respect of state school (and
state supported) entrants, entrants declaring a disability, mature entrants and entrants from
BAME communities. Progress against these milestones will also be reported in the annual report
noted above.

Equality impact assessment

An initial equality impact screening assessment has been undertaken and no negative impact on
any of the equality target group is anticipated with positive impact expected for some equality
groups. This will be kept under review.

4. Provision of information to students

Approved plan
The School’'s Access & Participation Plan will be made available on the School’s website
alongside general information about Access & participation.*8

48 https://lwww.gsmd.ac.uk/about_the_school/shared_left nav/access_and_participation/
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Fees
The School’s fees are published annually and can be found at www.gsmd.ac.uk/funding. The fee
schedule indicates that fees may change for each year of study.

Financial support

Also from www.gsmd.ac.uk/funding information is provided to prospective students about:

e UK Government loan support for UK and EU students

e Loan support from other governments for overseas students

e The School’s scholarship programme and the School’s Access Bursary

e The Hardship Fund
There is a link from this page to the Access and Participation webpage*® which also includes
information about the Supported Application Scheme (also available from the “apply” pages)
and the School’s Access Bursary.

The Student Funding Officer is available by phone or email to provide bespoke advice and
guidance, and often assists applicants and students with difficult SLC applications. The role
holder also gives funding talks at open days and provides particular support to care leavers.
Additional support for care leavers is provided by the Student Life Officer. The support for care
leavers is advertised on the website.>°

Current students are advised annually of the scholarship and bursary support available from the
School, and are referred to the Hardship Fund when need arises.

Assisted places

Assisted places for summer schools are advertised on the School’s short courses webpages
along with the application form. Assisted places for the Young Guildhall Artist Division are
advertised and considered within the scholarship programme for each of the centres.

All other Access and Participation projects are advertised on the webpages.

General advice and guidance

Information about supported applications (previously application fee waivers) will be provided to
target schools and youth and community organisations. Information about the assisted places for
the summer schools is also circulated to these groups.

The School's Access & Participation Officer works closely with the Marketing & Communications
Manager (Student Recruitment) and provides general advice and guidance to prospective
students on going to university and specific advice and guidance on the School’s programmes.
As well as giving talks at open days the role holder is available to go out to target schools and
organisations. Additionally, the role holder provides individualised help to young people from
under-represented groups wanting to make an application to the School.

5. Appendix

The OfS will append the following items from the fees and targets and investment documents when
an access and participation plan is published:

1. Targets (tables 2a, 2b and 2c in the targets and investment plan)

49

50 https://www.gsmd.ac.uk/about_the_school/shared_left_nav/life_at_the_school/care_leavers_looked_after_children/
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2. Investment summary (tables 4a and 4b in the targets and investment plan)

3. Fee summary (table 4a and 4b in the fee information document)
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Office for @
Students

Access and participation plan

Fee information 2020-21

Summary of 2020-21 entrant course fees
*course type not listed

Inflationary statement:

Provider name: Guildhall School of Music & Drama

Provider UKPRN: 10007825

Subject to the maximum fee limits set out in Regulations we intend to increase fees each year using the RPI-X

Table 4a - Full-time course fee levels for 2020-21 entrants

Full-time course type:

Additional information:

Course fee:

First degree

£9,250

Foundation degree

Foundation year/Year O

HNC/HND

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other

Table 4b - Sub-contractual full-time course fee levels for 2020-21 entrants

Sub-contractual full-time course type:

Additional infor

Course fee:

First degree

*

*

Foundation degree

*

*

Foundation year/Year 0

*

*

HNC/HND

*

*

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other

Table 4c - Part-time course fee levels for 2020-21 entrants

Part-time course type:

Additional infor

Course fee:

First degree

*

*

Foundation degree

*

*

Foundation year/Year O

*

*

HNC/HND

*

5

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other

Table 4d - Sub-contractual part-time course fee levels for 2020-21 entrants

Sub-contractual part-time course type:

Additional infor

Course fee:

First degree

*

5

Foundation degree

*

5

Foundation year/Year 0

*

5

HNC/HND

*

5

CertHE/DipHE

Postgraduate ITT

Accelerated degree

Sandwich year

Erasmus and overseas study years

Other




Office for @
Students

Ta rgets a nd i nvestment pla 1] Provider name: Guildhall School of Music & Dr:

2020-21 to 2024-25 Provider UKPRN: 10007825

Investment summary

The OfS requires providers to report on their planned investment in access, financial support and research and evaluation in their access and participation plan. The OfS does not require providers to report on
investment in student success and progression in the access and participation plans and therefore investment in these areas is not recorded here.

Note about the data:

The figures in Table 4a relate to all expenditure on activities and measures that support the ambitions set out in an access and participation plan, where they relate to access to higher education. The figures in Table 4b
only relate to the expenditure on activities and measures that support the ambitions set out in an access and participation plan, where they relate to access to higher education which is funded by higher fee income.
The OfS does not require providers to report on investment in success and progression and therefore investment in these areas is not represented.

The figures below are not comparable to previous access and participation plans or access agreements as data published in previous years does not reflect latest provider projections on student numbers.

Table 4a - Investment summary (£)

Access and participation plan investment summary (£) Academic year
2020-21 2021-22 202223 2023-24 2024-25
Total access activity investment (£) £381,925.00 £395,335.00 £388,500.00 £375,500.00 £367,000.00
Access (pre-16) £175,946.00 £190,552.00 £189,200.00 £183,550.00 £181,700.00
Access (post-16) £148,179.00 £123,909.00 £120,450.00 £115,700.00 £111,750.00
Access (adults and the community) £53,800.00 £80,874.00 £78,850.00 £76,250.00 £73,550.00
Access (other) £4,000.00 £0.00 £0.00 £0.00 £0.00
Financial support (£) £45,000.00 £96,000.00 £96,000.00 £96,000.00 £96,000.00
Research and evaluation (£) £54,825.00 £45,000.00 £44,000.00 £43,000.00 £42,000.00

Table 4b - Investment summary (HF1%)

Access and participation plan investment summary (%HFI) Academic year

2020-21 2021-22 202223 2023-24 2024-25
Higher fee income (£HFI) £1,696,750.00 £1,881,850.00 £1,851,000.00 £1,820,150.00 £1,773,875.00
Access investment 22.5% 21.0% 21.0% 20.6% 20.7%
Financial support 2.7% 5.1% 5.2% 5.3% 5.4%
Research and evaluation 3.2% 2.4% 2.4% 2.4% 2.4%

Total investment (as %HFI) 28.4% 28.5% 28.6% 28.3% 28.5%




Office for [ROIS
Students

Targets and investment plan

2020-21 to 2024-25

Provider name: Guildhall School of Music & Drama

Provider UKPRN: 10007825

Targets

Table 2a - Access

Aim (500 characters maximum) Reference Target group Description (500 characters maximum) Is this target Data source Baseline year Baseline data |Yearly C y on [targets (500 characters maximum)
number i 2020-21 | 2021-22 | 2022-23 | 2023-24 | 2024-25
To reduce the gap in participation The access and
in HE fzr studegntg fro’:n cip PTAL Lo\fv Participation Ratio in entry rates for POLAR4 quintile 5: quintile 1 No participation 2017-18 0411 61 5.8:1 5.6:1 5.4:1 53:1 2020 mil}estone would bring the School back to best position in the five
Neighbourhood (LPN) students year period 2013/14 to 2017/18
underrepresented groups dataset
Ps it rti f trant h UK Th d
Increase the proportion of new PTA 2 Low Participation u:::: rzieuz’t:poo :ﬁ;tioonnfer‘zrre\n\.;;" ui:SZs Land2 No af{,‘agc:iis:nn 2017-18 19% 169 185 205 230 26.0 2020 milestone would bring the School back to best position in the five
entrants from LPN quintiles 1 and 2 = Neighbourhood (LPN) & pop 9 P P B ) - ) . . year period 2013/14 to 2017/18
(POLAR 4) dataset
Increase the proportion of new . The access and . . .
Ps it rti f trant h UK As th tion declined in 2018/19 to 14.6% (School data) th
entrantsfrom UK BAME PTA_3 Ethnicity ercentage proportion of new entrant home Uk No participation  |2017-18 18.2% 19 20 21 2 23 s the proporation declined in 2018/19 to 14.6% (School data) the
. undergraduate population from BAME communities dataset 2020/21 milestone represents a challenge
: : The access and . " :
Increase the proportion of new Percentage proportion of new entrant home UK L The School saw a decline over the five year period 2013/14 to 2017/18
. L PTA_4 Disabled 3 . o No participation 2017-18 13.1% 16 17 20 22 25 I .
entrants decalring a disability undergraduate population declaring a disability dataset and needs to rebuild its previous good performance
Increase the proportion of new Percentage proportion of new entrant home UK The access and The School's peak was 3.1% in 2015/16 aso there is some way to go to
entrants declaring a Sensory, PTA_S Disabled undergraduate population declaring a Sensory, Medical or [No participation 2017-18 0.6% 2.1 25 3.0 35 4 P e Ytog
. . . . A recover ground
Medical or Physical disability Physical disability dataset
Toi th ti f stat P t: f hi UK trants fi tats
© Increase the proportion of state ercentage of home UK new enrants from state . Other data The targets for reporting years 2020/21, 2021/22 and 2022/23 replicate
school and state supported new PTA_6 State school schools/colleges or who have been state-supported in No 2017-18 75% 81 82 83 84 85 . )
. source the targets in the 2019 Access & Participation Plan
entrants independent schools
Attain and maintain yearly Attain and maintain a yearly completion rate for all Other data
completion rate for GYA Assisted PTA_7 Socio-economic participants in receipt of a Guildhall Young Artist assisted | Yes source 2017-18 77.5% 80 80 80 80 80 Collaobrative target with Junior Guildhall and CYM centres
places recipients place in that year.
. — . _— . Collaobrative target with Junior Guildhall and CYM centres. Please note
Attain and maintain yearly To attain and maintain a conversation rate for all Year 13 y . )
N . . . ) N . Other data there will not necessarly be Year 13 (or 14 leavers) in every year of this
completion rate for GYA Assisted PTA_8 Socio-economic (and 14) leavers who have been in receipt of a Guildhall Yes 2017-18 66% 70 73 75 80 80 .
. . . . . source plan as assisted places are offered from age 11 to 18 and studnets drop
places recipients Young Artist assisted place in their last year of study y
in and out.
Table 2b - Success
Aim (500 characters maximum) Reference Target group Description Is this target Data source Baseline year Baseline data | Yearly milestones C yon [targets (500 characters maximum)
number collaborative? 2020-21 2021-22 2022-23 2023-24 | 2024-25
The access and
Toil th ti ti te of P it ti i te of hy UK und dautt
oimprove the continuation rate of { [P ercentage continuation rate of home UK undergradaute | participation 2015-16 32.2% 86 a8 %0 0 2
mature undergradaute students — mature entrants from year 1 to year 2
dataset
To improve the attainment rate for Percentatge atainment rate (acheivement of high The access and
P PTS_2 Disabled entatg! s No participation  |2017-18 84.6% 88 89 90 91 92
students declaring a disability classifications) of students declaring a disabilty dataset
PTS 3
PTS 4
PTS 5
PTS 6
PTS 7
PTS 8
Table 2c - Progression
Aim (500 characters maximum) Reference Target group Description Is this target Data source Baseline year Baseline data |Yearly milestones C yon [targets (500 characters maximum)
number collaborative? 2020-21 2021-22 2022-23 2023-24 | 2024-25
To improve the proression Percentage progression to employment or further study of The access and
outcomes of students declaringa  |PTP_L Disabled g2 progressian 1o employ Y Ino participation  |2016-17 80.6% 81 815 82 825 83
P students declaring a disability
disability dataset
PTP_2
PTP_3
PTP 4
PTP 5
PTP_6
PTP_7
PTP_8




